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Use of PACT Scores
The scores from this task will be combined with scores from the Teaching Event to determine whether or not candidates for a Multiple Subject Teaching Credential pass the PACT teaching performance assessment.  Individual candidates’ PACT scores, like other licensing test scores and academic records, are confidential and should not be released without the prior consent of individual teachers to employers or induction programs.

Context for Learning

Purpose

The Context for Learning evidence provides a brief overview of important features of your classroom context that influence your instructional decisions during the instruction seen in the video clips.  Your response will provide evidence of: 1) your knowledge of your students; and 2) your ability to identify and summarize important factors related to your students’ science learning and the school environment.
Overview

· If you teach history-social science to more than one class of students, focus on only one class.
· Select a central focus for the instruction and reflect on the relevant features of your classroom context that will impact your instruction.  The focus should provide opportunities to improve students’ abilities to use scientific concepts and inquiry skills to make sense of a real world phenomenon in developmentally appropriate ways
.  A Glossary of terms appears on pages 7-8.
· Identify learning objectives for both the curriculum content and the development of academic language related to that content.
· Provide descriptive information about your instructional context and instructional resources.

· Describe important features of your class that will affect your instructional decisions.

What Do I Need to Do?

· Complete the Context for Learning Form.  The form is located after the prompts for the Context Commentary.

· Respond to each of the prompts in the Context Commentary.

Context Commentary

Write a commentary of 3-5 single-spaced pages (including prompts) that addresses the following prompts.  (If you’re responding via an electronic platform, your 3 to 5 pages may appear as text boxes for individual questions.)  You can address each prompt separately, through a holistic essay, or a combination of both, as long as all prompts are addressed.

1. Briefly describe the following about the context where you taught the lesson in the video:

a. Type of school/program, (e.g., elementary/middle school, themed magnet, or charter school)

b. Kind of class (e.g., third grade self-contained, sixth grade core math/science) and organization of subject in school (e.g., departmentalized, interdisciplinary teams)

c. Degree of ability grouping or tracking, if any

2. Describe your class with respect to the features listed below.  Focus on key factors that influence your planning and teaching of this learning segment.  Be sure to describe what your students can do as well as what they are still learning to do.

a. Academic development  
Consider students’ prior knowledge, key skills, developmental levels, and other special educational needs. (TPE 8)
b. Language development  

Consider aspects of language proficiency in relation to the oral and written English required to participate in classroom learning and assessment tasks.  Describe the range in vocabulary and levels of complexity of language use within your entire class.  When describing the proficiency of your English learners, describe what your English learners can and cannot yet do in relation to the language demands of tasks in the learning segment. (TPEs 7, 8)
c. Social development  

Consider factors such as the students’ ability and experience in expressing themselves in constructive ways, negotiating and solving problems, and getting along with others. (TPE 8)

d. Family and community contexts

Consider key factors such as cultural context, knowledge acquired outside of school, socio-economic background, access to technology, and home/community resources.

3. Describe any district, school, or cooperating teacher requirements or expectations that might impact your instruction, such as required curricula, pacing, use of specific instructional strategies, or standardized tests.
Task 1.  Context for Learning Form

Provide the requested context information for the class selected for this task.  

This form is designed to be completed electronically.  The blank space does not represent the space needed.  Use as much space as you need.

About the subject area/course

1.  How much time is devoted each day to specific instruction in science in the class which is the focus of this task?  ______________________________________________

About the students

2.  How many students are in the class you are documenting?  _____

3.  How many students in the class are:     English learners  ____   


Redesignated English Learners _____  Proficient English speakers  ____?

4.  Please complete the following table about your English Learners’ latest CELDT scores (if available):

	# of Students at Each CELDT Level in Different Modalities

	Score Level
	Listening
	Speaking
	Reading
	Writing
	Overall

	Beginning


	
	
	
	
	

	Early Intermediate
	
	
	
	
	

	Intermediate


	
	
	
	
	

	Early Advanced


	
	
	
	
	

	Advanced


	
	
	
	
	


5.  How many students have Individualized Education Plans (IEPs) or 504 plans?  _____

6.  How many students participate in a Gifted and Talented Education (GATE) program?  _____

About the school curriculum and resources

7.  Describe any specialized features of your classroom setting, e.g., bilingual, Structured English Immersion, team taught with a special education teacher.

8.  If there is a particular textbook or instructional program used for science instruction, what is it?  (If a textbook, please provide the name, publisher, and date of publication.)

9.  What other major resources are typically used for science instruction in this class?

Instructing Students & Supporting Learning

Purpose

The Instructing Students & Supporting Learning task illustrates how you work with students to improve their science inquiry skills and understanding of science concepts during instruction.  It provides evidence of your ability to engage students in meaningful science tasks and monitor their understanding.

Overview of Task

· Identify learning tasks in which students are actively engaging in the process of collecting, analyzing, and/or interpreting scientific data.

· Videotape one or more of these tasks.

· View the video(s) to check the quality, analyze your teaching, and select the most appropriate video clip(s) to submit.

What Do I Need to Do?

Videotape your classroom teaching

· Provide one or two video clips of no more than fifteen minutes total.  Select clip(s) that demonstrate how you engage students in developing their own understanding of the process of collecting, analyzing, and/or interpreting scientific data in developmentally appropriate ways.  The clip(s) should include interactions among you and your students and your responses to student comments, questions, and needs.  (TPEs 1, 2, 4, 5, 6, 11)

· Attach a copy of the plan for the lesson filmed to the Instruction Commentary.

· Provide a copy of any relevant writing on the board, overhead, or walls if it is not clearly visible on the video.  Attach this document to the Instruction Commentary.

· Complete the Video Label Form and either attach it to the videotape or put it in a folder with the video file(s).  The form is located after the instructions for this task.

· Respond to each of the prompts in the Instruction Commentary.
Instruction Commentary

Write a commentary of 4-7 single-spaced pages (including prompts) that addresses the following prompts.  You can address each prompt separately, through a holistic essay, or a combination of both, as long as all prompts are addressed.  

1. Other than what is stated in the lesson plan, what occurred immediately prior to and after the video clip(s) that is important to know in order to understand and interpret the interactions between and among you and the students?  Please provide any other information needed to interpret the events and interactions in the video clip(s).

2. Describe any routines or working structures of the class (e.g., group work roles, class discussion norms) that were operating in the learning task(s) seen on the video clip(s).  If specific routines or working structures are new to the students, how did you prepare students for them?  (TPE 10)

3. In the instruction seen in the clip(s), how did you further the students’ understanding of science concepts and their development of science inquiry skills in developmentally appropriate ways?  Provide examples from the clips of both general strategies to address the needs of all of the students and strategies to address specific individual needs.  (TPEs 1, 2, 4, 5, 7, 11)

4. Given the language abilities of your students as described in Task 1. Context for Learning, provide examples of language supports seen in the clips that help your students understand the content and/or academic language central to the lesson.  (TPEs 4, 7) 
5. Describe the strategies you used to monitor student learning during the learning task shown on the video clip(s).  Cite one or two examples of what students said and/or did in the video clip(s) or in assessments related to the lesson that indicated their progress toward accomplishing the lesson’s learning objectives. (TPEs 2, 3)
Video Label Form
Candidate ID #  ___________________________________

Elementary Science Clip(s)

Focus of Clip(s) (Check all that apply.)

(
Collecting scientific data

(
Analyzing scientific data

(
Interpreting scientific data

If Electronic, Video Format of Clip(s):  (check one)

(
Quicktime

(
Real One

(
Windows Media Player

(
Other (please specify)  ___________________________________

Glossary

Academic Language:  Academic language is the language needed by students to understand and communicate in the academic disciplines.  Academic language includes such things as specialized vocabulary, conventional text structures within a field (e.g., essays, lab reports) and other language-related activities typical of classrooms, (e.g., expressing disagreement, discussing an issue, asking for clarification).  Academic language includes both productive and receptive modalities (see below).
Assessment:  Evidence teachers collect of student prior knowledge, thinking, or learning in order to evaluate what students understand and how they are thinking.  Informal assessments include such things as student questions and responses during instruction and teacher observations of students as they work.  Formal assessments may include such things as quizzes, homework assignments, lab reports, papers, journals, and projects.

Central focus:  The target of the student learning that the standards, learning objectives, instructional tasks, and assessments within a learning segment are intended to produce.  A central focus can be expressed by a theme, overarching concept, or essential question.  

Engaging students in learning:  When students are actively increasing their knowledge, skills, and abilities related to the learning objectives for the lesson.  This is in contrast to participating in learning tasks where the students complete the activities, but little learning takes place because the tasks are not well-designed and/or implemented.

English Language Development standards:  The standards in the English-Language Development Standards for California Public Schools (California Department of Education).  This document organizes standards for English Learners in reading, writing, speaking, and listening in English according to sequential stages of development of English proficiency.  It is intended to identify what English Learners must know and be able to do as they move toward full fluency in English.

Language Demands:  In the context of learning in classrooms, language demands are descriptions of the language students need to effectively participate in classroom tasks.  This includes demands related to listening, speaking, reading, writing, and shifting between those modalities.  The degree of language demand varies with the complexity of the content, a student’s current language development, relevant knowledge and experience, and the context in which the language demand occurs (e.g., participating in a discussion with or without notes).  Teachers can draw upon students’ language strengths (including language abilities in an other language or context) and supply scaffolds to enable students to understand or produce language beyond their current level of mastery.

Learning Objectives:  Student learning outcomes to be achieved by the end of the lesson.

Learning Segment:  A set of lessons that build one upon another toward a central purpose, with a clearly defined beginning and end.

Learning Tasks:  Purposefully designed activities in which students engage (not just participate – see Engagement in Learning) to meet the learning objectives for the lesson.

Productive modalities:  Ways that students communicate to others, e.g., speaking, writing, drawing.  Assessment of productive modalities focuses on student communication of their own understanding or interpretation.  Examples of students’ demonstration of productive abilities with respect to understanding curriculum content are writing an analysis, drawing and labeling a scale model, sculpting a figure from clay.

Receptive modalities:  Ways that students receive communications from others, e.g., listening, reading, viewing.  Assessment of receptive modalities focuses on student communication of their understanding of the meaning of communications from others.  Because this is done through a productive modality, assessment of students’ skills and abilities with respect to receptive modalities is not as straightforward as that of productive modalities.  Examples of students’ demonstration of receptive abilities with respect to curriculum content are using tonal qualities of voice to help convey meaning from a passage read aloud, restating a classmate’s comment, describing how the key and tempo of a piece of music set a mood.

Redesignated English Learners:  Students whose primary language is other than English and who have been reclassified from English Learners to Fluent English Proficient (FEP) by meeting district criteria for English proficiency.

Routines and working structures:  Regular processes for conducting activities within a classroom.  Once they are established, the rules and norms for routines and working structures are understood by the teacher and students and help classroom activities flow efficiently.  Examples are roles during groupwork, how students signal that they have a question, procedures for taking turns during discussions, norms for what the rest of the class does when the teacher is working with a small group, types of questions expected to be asked when exploring a problem.

Scaffolding:  A special type of instructional support to allow students to do a task that they cannot yet do independently.  Like scaffolding for buildings under construction, the support is designed to be temporary and to be removed or gradually reduced as students learn to do the task by themselves.

Student academic content standards:  A set of knowledge, skills, and abilities that students are to learn by the end of a particular grade, grade level, or course.  California’s student academic content standards are published by the California Department of Education.  They guide curriculum and instruction in California public schools.

Teaching Performance Expectations (TPEs)

A.
Making subject matter comprehensible to students


TPE 1.  Specific Pedagogical Skills for Subject Matter Instruction
B.
Assessing student learning


TPE 2.  Monitoring Student Learning During Instruction


TPE 3.  Interpretation and Use of Assessments

C.
Engaging and supporting student learning


TPE 4.  Making Content Accessible


TPE 5.  Student Engagement


TPE 6.  Developmentally Appropriate Teaching Practices


TPE 7.  Teaching English Learners

D.
Planning instruction and designing learning experiences for students


TPE 8.  Learning about Students


TPE 9.  Instructional Planning

E.
Creating and maintaining effective environments for student learning


TPE 10.  Instructional Time


TPE 11.  Social Environment

F.
Developing as a professional educator


TPE 12.  Professional, Legal, and Ethical Obligations


TPE 13.  Professional Growth

	The full text of the TPEs can be downloaded from www.pacttpa.org.




	INSTRUCTION
ENGAGING STUDENTS IN LEARNING

ES4:
How does the candidate actively engage students in their own understanding of collecting, analyzing, and/or interpreting scientific data?  (TPEs 1,5,11)

	Level 1
	Level 2
	Level 3
	Level 4

	· Students have limited opportunities in the clips to engage with content in ways likely to improve their abilities to collect, analyze, and/or interpret scientific data.

OR

· The clips do not focus on collecting and analyzing scientific data.

OR

· Classroom management is problematic and student behavior interferes with learning or there are safety violations visible on the videotape posing an immediate danger to students or ethical violations with respect to the treatment of animals.
	· Strategies for intellectual engagement seen in the clips offer opportunities for students to collect, analyze, and/or interpret scientific data.

· If needed for the activity, safety measures are taken or students are prepared to treat animals with respect.
	· Strategies for intellectual engagement seen in the clips offer structured opportunities for students to actively collect, analyze, and/or interpret scientific data.

· These strategies reflect attention to student characteristics, learning needs, and/or language needs.

· No potential safety problems are visible in the videotapes and any ethical violations in the treatment of animals are not ignored.
	· Strategies for intellectual engagement seen in the clips offer structured opportunities for students to actively collect, analyze, and/or interpret scientific data.

· These strategies are explicit, and clearly reflect attention to students with diverse characteristics, learning needs, and/or language needs.
· No potential safety problems are visible in the videotapes and any ethical violations in the treatment of animals are not ignored.


	INSTRUCTION
MONITORING STUDENT LEARNING DURING INSTRUCTION

ES5:
How does the candidate monitor student learning during instruction and respond to student questions, comments, and needs?  (TPEs 2,5)

	Level 1
	Level 2
	Level 3
	Level 4

	· The candidate primarily monitors student understanding by asking surface-level questions and evaluating student responses as correct or incorrect.

· Candidate responses are not likely to promote student thinking.

OR

· Materials or candidate responses include significant content inaccuracies that will lead to student misunderstandings or misconceptions.
	· The candidate monitors student understanding by eliciting student responses that require thinking about science concepts and the quality of data.

· Candidate responses represent reasonable attempts to improve student abilities to collect, analyze, and/or interpret scientific data.
	· The candidate monitors student understanding by eliciting student responses that require thinking about science concepts and the quality of data.

· Candidate responses build on student input to guide improvement of students’ abilities to collect, analyze, and/or interpret scientific data.
	All components of Level 3 plus:

· The candidate elicits explanations of student thinking about science concepts and the quality of data, and uses these explanations to further the understanding of all students.





Videotape Guidelines





A video clip should be continuous and unedited, with no interruption in the events.  If you elect to use two clips, they should portray key events that cannot be portrayed in a fifteen minute clip, e.g., collecting and interpreting data.  The two clips should come from the same lesson.


The clip(s) can feature either the whole class or a small group of students.


Both you and your students should be visible and clearly heard on the video submitted.


Tips for videotaping your class are available on the PACT website, � HYPERLINK "http://www.pacttpa.org" ��www.pacttpa.org�.


Before you videotape, ensure that you have the appropriate permission from the parents/guardians of your students and from adults that appear on the videotape.


Video formats will be specified by your program based on the formats that it can accept.  Select appropriate equipment based on your program’s requirements.


If possible, use a tripod to avoid wobbling.  Further recommendations for videotaping your class are available in Procedures for Classroom Videotaping, located on the PACT website, www.pacttpa.org.














�   Both the content and scientific inquiry skills that are the focus of the learning segment should be appropriate for the grade taught).  For scientific inquiry skills, candidates should consult the  appropriate “Investigation and Experimentation” section in the Science Content Standards for California Public Schools.  These are available at http://www.cde.ca.gov/be/st/ss/documents/sciencestnd.pdf.
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